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This research aims to describe the nature of education
according to the thoughts of educational experts in the
classical and contemporary eras. Ibnu Miskawaih, Al-
Qabisi, and Imam Al Ghozali represent the classical
era. At the same time, contemporary-era thinkers will
explore the views of Mohammed Arkoun, M. Amin
Abdullah, and Fazlur Rahman. This research uses a
qualitative approach to the type of library research.
The data collection technique uses documentation from
written sources/references from books, research
results and relevant research journals. The data
analysis technique is carried out in data reduction, data
presentation, and concluding. The research results
state that classical era experts' views regarding the
nature of education are how education can form people
who are faithful and devout; education should pay
attention to the formation of Islamic morals and
character. Meanwhile, in the contemporary era, experts
see a dichotomy in education. The results of this
research provide several solutions to ensure that
education does not have dichotomies between religion
and science in the world of education, which is
differentiated from general education and religious
education.

Penelitian ini bertujuan untuk mendeskripsikan hakikat
pendidikan menurut pemikiran para pakar pendidikan
era klasik dan kontemporer. Era klasik diwakili oleh
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Ibnu Miskawaih, Al-Qabisi, dan Imam Al Ghozali,
sedangkan para pemikir era kontemporer akan
mengupas pandangan Mohammed Arkoun, M. Amin
Abdullah, dan Fazlur Rahman. Penelitian ini
menggunakan pendekatan kualitatif jenis penelitian
kepustakaan. Teknik pengumpulan datanya
menggunakan dokumentasi, dari sumber
tertulis/referensi dari buku, hasil penelitian, dan jurnal
penelitian yang relevan. Teknik analisis data dilakukan
tahapan reduksi data, penyajian data, dan penarikan
kesimpulan. Hasil penelitian menyatakan bahwa
pandangan pakar era klasik terkait dengan hakikat
Pendidikan adalah bagaimana pendidikan dapat
membentuk manusia yang beriman dan bertakwa,
pendidikan hendaknya memperhatikan pembentukan
akhlak dan karakter Islami. Sedangkan era
kontemporer ini para pakar melihat adanya dikotomi
dalam pendidikan. Hasil penelitian ini memberikan
beberapa solusi sebagai upaya bagaimana agar
pendidikan tidak ada dikotomi. Antara agama, sains
atau dalam dunia pendidikan yang dibedakan dengan
Pendidikan umum dan Pendidikan agama.

PENDAHULUAN

Education is a concept that never ceases to be studied and discussed inside
and outside the room. The concept of education is important to know and deepen
to place the concept of education as a whole. We can find many views of
education experts on education in several references or books circulating in the
community. Inequality in public perceptions of the concept of education and its
implementation, we often find, of course, this is homework so that the concept of
education can be understood as a whole so that there is no dichotomy in the
world of education, especially Islamic-style education and general education.

According to experts, both classical and contemporary eras, the concept or
nature of education must be studied to penetrate the imbalance of understanding
of the nature of education. In some research articles, many studies on the nature
of education are found, for example, "New Concepts of Contemporary Islamic
Education Epistemology" by Alfauzan Amin, where the results of this study show
that the purpose of Islamic education is only oriented to the afterlife alone and is

defensive against science. To overcome this, according to Rahman, three efforts
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must be made: (1) Orient the purpose of Islamic Education to the life of the world
and the hereafter at once and sourced from the Qur'an. (2) Eliminate the
psychological burden of Muslims in the face of the West. And (3) Eliminating
negative attitudes towards science (Amin, 2017).

In almost the same research, Alfauzan Amin revealed that education has a
very important role in developing Islamic civilization and achieving the glory of
Muslims. Ironically, the reality on the ground is that the condition of Islamic
education in Indonesia faces various problems and gaps in various more complex
aspects, namely in the form of problems of educational dichotomy, curriculum,
goals, resources, and management of Islamic education. Efforts to reform and
improve Islamic education are often piecemeal or not comprehensive and
thorough, and most Islamic education systems and institutions have not been
managed professionally. An educational reform effort can be well-directed if it is
based on a basic framework of philosophy and educational theory that is steady.
There are several indicators as an effort to reform Islamic education, namely: (a)
Educational setting, (b) Educational environment, (c) Characteristics of renewal,
and (d) The curriculum is presented in accordance with the characteristics of the
objectives of Islamic education (Zamrony, 2017).

Another study also wrote that in Islam, education is a derivation of the
messages of the Qur'an. So Islamic education is not only worldly oriented, nor is it
just cultural education that solely stems from and is oriented towards efforts to
develop and preserve certain socio-cultural, but at the same time intends to instil
useful knowledge (/im nafi’) in order to realize human nature as khalifatullah
(Ghasemi et al., 2019). The nature of Islamic education in this modern era does
not indicate a dichotomy between worldly and ukhrawi orientation or orientation
towards socio-cultural preservation, but all aspects are a concern that must be
developed in order to realize human nature as a leader on earth.

Some of the research results above illustrate the dichotomy of educational
orientation, especially in Islamic education; this can occur because the
understanding of the nature of education is not maximized. This research will

describe the views of education experts in the classical and contemporary eras;
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this is where this study differs from previous research. Previous research partially

describes one of the expert views, whether contemporary or classical.

METODE PENELITIAN

This research uses a qualitative approach. Qualitative research aims to
describe and analyze phenomena, events, social activities, attitudes, beliefs, and
perceptions about people's thoughts individually and in groups (Sukmadinata,
2016). The type of research used is library research or library research. Library
research is a theoretical study, references, and other academic literature related
to culture, values, and norms that develop in the social context under study
(Sugiyono, 2015). The data collection technique uses documentation from written
sources/references from books, research results, and relevant research journals.
The following stages were carried out in the data analysis technique: data
reduction, data display, and conclusion drawing.

Data reduction is the process of selecting, focusing on simplifying,
abstracting, and transforming "rough" data that emerges from written notes in the
field. As data collection progressed, further stages of reduction occurred
(summarizing, coding, tracing themes, creating partitions, and writing memos). By
looking at the presentation of the data, we understand what is going on and what
to do to further analyze or take action based on the understanding gained from
these presentations. The third activity is concluding, according to Miles and
Huberman, is only part and one whole activity and configuration. Conclusions were

also verified during the research (Huberman & Johnny, 2014).

TEMUAN DAN PEMBAHASAN
The Essence of Education in the Classical Era
1. Ibnu Miskawaih

Ibn Miskawaih has the full name Abu Ali Al-Khozim Ahmad Ibnu Muhammad
Ibnu Yakub Ibnu Miskawaih. His more famous name is Miskawaih or Ibn
Miskawaih. The name is taken from his grandfather's name, who was originally a

Majusi and then converted to Islam. His title is Abu Ali, which is obtained from the
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name of his friend Ali, who, for the Syi'ah, is seen as having the right to replace
the Prophet in his position as leader of the Muslims after his death. From this title,
it is not wrong to say that Miskawaih belongs to the Syi'ah sect. The title also
often mentioned, al-Khazim, which means treasurer, due to the power of 'Adhud
al Daulah of the Buwaihi Banu, gained trust as its treasurer. He was born in the
city of Rayy (Tehran today), Iran, in 330H/9 M and died in Asfahan on 9 Shafar
421 H / February 16, 1030 M. Ibn Miskawaih lived during the reign of the
Buwaihiyyah dynasty (320-450 AH/932-1062 M), whose leaders were mainly
Syi'ah (Muvid et al., 2020).
Ibn Miskawaih's Basic Thought

Ibn Miskawaih's basic thinking about education, as written by (Muvid et al.,
2020), is divided into three concepts, namely:

a. Human Concept

Ibn Miskawaih views humans as creatures that have privileges because, in
reality, humans have the power of thought, and humans are also creatures that
have various kinds of power. According to the human being, there are three
powers, namely: (1) Lust (an-nafs al-bahimiyyat) as the lowest power, (2)
Courage (an-nafs as-sabu'lyyat) as the middle power, and (3) Thinking power (an-
nafs an-nathigat) as the highest power. These three potentials are human
potentials with different origins. The spiritual element in the form of lust (an-nafs
al-bahimmiyyat) and courage (al-nafs as-sabu’iyyat) comes from the material
element while thinking (an-nafs an-nathigat) comes from the Spirit of God
because of that Ibn Miskawaih argues that the two an-nafs derived from matter
will be destroyed with the destruction of the body and an-nafs an-nathigat will not
experience destruction.

b. Concept of Morals

Ibn Miskawaih's thinking in the field of morals is one of the underlying
concepts in the field of education. The moral concept he offers is based on the
doctrine of the middle way. Ibn Miskawaih generally gives the meaning of the

middle (middle way), among others, with a balance or middle position between
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two extremes. However, Ibn Miskawaih tends to argue that the virtue of morals, in
general, is defined as a middle position between the extremes of excess and
extreme lack of each human soul. As previously explained, there are three human
souls, namely the soul of lust (a/-bahimmiyah), the soul of courage (as sabu'iyyah)
and the soul of thinking (an-nathigah). According to Ibn Miskawaih, the middle
position of the lustful soul (ai-bahimmiyah) is al-iffah, which is to keep oneself
from sinful and immoral acts such as adultery. Furthermore, the middle position of
the brave soul is an officer or courage that is carefully calculated with the
advantages and disadvantages. In comparison, the middle position of the soul of
thought is wisdom. The combination of the three middle positions is justice or
balance.

c. Education Concept

Ibn Miskawaih explains that the basis of education is: (1) Syariat, Ibn
Miskawaih did not explain exactly about the basis of education. But he explicitly
states that religious law is a determining factor for the straightness of human
character, which makes people accustomed to doing praiseworthy deeds and
makes their souls ready to receive wisdom and virtue (/adilah) to obtain happiness
based on accurate reasoning. Thus, religious law is the main foundation for
implementing education that refers to the Qur'an and Sunnah. Therefore, the
principles of Syariah must be applied in the education process, which includes
aspects of human relations with God, humans with each other and humans with
other creatures. (2) Psychology, according to Ibn Miskawaih, is closely related
between education and knowledge of the soul. To make a good character, it must
be through engineering (shinaah), which is based on systematic education and
direction. It will not be achieved except by knowing the soul first. If the soul is
used properly, then humans will reach the highest and noblest goals. Therefore,
the soul is an important foundation for the implementation of education.
Education without knowledge of psychology is like work without a foothold. Thus,

psychological theories need to be applied in the educational process.
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2. Al-Qabisi

The full name of al Qabisi is Abu al Hasan Ali bin Muhammad Khalaf al
Maarifal Qabisi. Born in Qoirawan Tunisia (Magribi Region, North Africa), on
Monday of Rajab in 324 H coinciding with May 13, 963 M, and he died on 3 Rabiul
Awal 403 H. Coinciding with October 23, 1012 M (Ramadhan, 2020). Al Qabisi is
an expert in the field of hadith, figh Maliki and also an education expert. His
monumental work in the field of education is ahwal al mutaalimin wa ahkam al
muallimin wa al mutaallimin, which is one of the popular books in the field of
Islamic education in the 4th century Hijriyah and after (Arvisais et al., 2021).

Al Qabisi was a prolific scholar in composing books. He produced 15 works in
the fields of figh and hadith. His works in the field of education include ahAwal a/
mutaalimin wa ahkam al muallimin wa al mutaallimin, marhala al talimi al
shibyan (periodization of child education), halat al ta’lim (conditions of education)
which discusses the influence of geography on education, realism or idealism of
education (Sabic-El-Rayess, 2020).

The Basis of Al Qabisi's Educational Thought

The concept of al Qabisi's educational thought can be formulated as follows,
among others: (1) the importance of developing children's moral strength, (2)
fostering a love of religion, (3) adhering to its teachings, (4) developing behaviour
in accordance with pure values, and (5) children can have pragmatic skills and
expertise that can support the ability to earn a living (Arifin, 2002).

According to al Qabisi, education needs to be nurtured from the beginning of
the child's development. Al Qabisi did not set a specific age for students to enter
the Kuttab because, in his view, a father is responsible for teaching his child from
the time he begins to speak. This means that a father needs to teach his child
from the age of two or three. Children need to be taught to pray as the Prophet
Muhammad said: "Command children to pray when they reach the age of seven,
and when they reach the age of ten, then beat them (if they neglect it)" (HR. Abu
Daud). So, this hadith clearly shows that Islamic education needs to be nurtured
from the beginning of the child's development at home. And will be continued at
school, guarded by teachers. Students who studied in the kuttab lasted until they
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reached puberty, and what they learned was the Qur'an, writing, nahwu, Arabic,

history, mathematics and poetry. The teaching method is to do repeated tasks

where students help each other strengthen memorization and move their hands
by writing what is memorized, functioning the eyes by observing what is read,

after which they show the results to the teacher (Burde et al., 2015).

Educational Objectives

Al Qabisi has a desired goal, namely that education and teaching can develop
the child's personality under the correct Islamic values. It also aims for the child to
have pragmatic skills and expertise that can support earning a living. This is given
after religious and moral education with the hope that earning a living or working
is based on fear of Allah (Arafat et al., 2022). It seems that the goal of education
desired by Al Qabisi is an integration or balance between fostering Islamic values
and providing the skills needed to navigate world life.

Education Curriculum

The curriculum, according to al Qabisi, is divided into two parts, namely the

jibari and ikhtiyari curriculum (Ashwani, n.d.):

a. Ijbari Curriculum. The ijbari curriculum is a compulsory curriculum for every

student. The content of the curriculum is the three logical principles: (1)
devoting attention to the teaching of the Qur'an because it increases ma'rifat
to Allah and draws closer to Allah. (2) the importance of the science of nafwu
for the correct understanding of the scriptures for the child. (3) teaching
Arabic as a tool to understand the meaning of the Qur'anic verses along with
the hijaiyyah letters so that they can write and pronounce them correctly.
The responsibility of parents in providing Qur'an education to their children,
according to al Qabisi, is allowed to be entrusted to educators and payment to
the educators concerned if the parents do not have the ability to teach the
Qur'an.

b. Ikhtiyari curriculum. This ikhtiyari curriculum includes arithmetic (Aisab),
poetry, and stories of Arab society. So al Qabisi, in choosing lessons that are

ikhtiyari, is very selective because it is always associated to develop noble
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morals in students, fostering a love of religion, holding fast to the teachings of
Islam and behaving in accordance with pure religious values.

3. Imam al Ghazali

His full name is Abu Hamid Muhammad bin Muhammad Al Ghazali Ath-Thusi
An-Naysaburi. He was born in Thus, which is the second city after Naysabur,
located in the Khurasan region, in 450 AH or 1058 M. His father was a very wara'
Sufi who only ate from the efforts of his own hands. He spun wool and sold it
himself. He died when his son was still small, and before he died, he entrusted his
son to another Sufi for guidance and education (Hanafy, 2018).

The Basis of al Ghazali's Educational Thought

Al Ghazali's thinking is much at odds with philosophy; in fact, he criticizes
falsafah in his book T7ahafut al Falasifah (confusion of falsafah), and as an
alternative, al Ghazali offers Sufism to get to the ultimate truth. His Sufism
thinking eventually influenced his educational ideas. He said that the function of
education is the achievement of religious knowledge and the formation of morals
(Ikhwan, 2018). He also said that good character is a trait of the apostle and the
best action for the righteous (Gonzalez-Dogan, 2022).

Education according to him, when associated with the elements of education
formation, AL Ghazali said: "Indeed, the result of knowledge is to draw closer to
Allah, the Lord of the worlds ..., and this is actually with knowledge that develops
through teaching and not knowledge that does not develop". If you notice, in the
first quote, the word "result" indicates the process, the word "getting closer to
Allah" indicates the goal, and the word "knowledge" indicates the tool. While in
the second quote is an explanation of the tool, which is delivered in the form of
teaching. What Al-Ghazali meant in his quote is a concept where an
implementation of education must have a goal based on self-formation to bring
students closer to God. In addition, in the education process, Al-Ghazali explains
an educational goal that boils down to the value of moral morality. So, the
purpose of education is not only worldly; education is not just to look for material
in the future. Rather, education must have an emancipatory sense (understanding

the self and its actions with awareness).
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In relation to the qualities that a teacher needs to possess, he argues that
teachers need to pay attention to students in terms of their attendance in class
and their daily lives, give tasks according to the student's stage of thinking without
imposing, consider the differences in students (physical, intellectual, and so on),
practice what is taught to students first and not deceive what is said. The teacher
is also truthful in all matters, trustworthy, gentle, and compassionate. Teachers
also examine and understand the souls of their students (Badriah, 2016). In Surah
al-Baqgarah verse 44, Allah says: "Do you call people to do good and you forget
yourself, while you read the Book (Al Qur'an) do you not think".

The above verse implies that the educator, in this case the teacher, has the
duty and role of conveying knowledge to students as well as calling on goodness,
but he still has to be an example for them. The teacher must pay attention to
himself, that he is a human being who must always do good as he calls for
goodness. The teacher is a model for his students; therefore, what the teacher
does will be imitated by his students.

Education Curriculum

Al Ghazali divided knowledge into several points of view: First, based on the
division of knowledge, it is divided into two, namely: (1) shariah science as a
commendable science, including; Usu/ science (Qur'an, Hadith, Ijma' and Qiyas),
Furu’ science (morals), introductory science (linguistics and grammar),
complementary sciences including giraat, tafsir, history. (2) non-syari'ah sciences
consist of Praiseworthy sciences (medicine, arithmetic), permissible sciences
(culture, literature), and despicable sciences (divination, magic).

Second, based on the object of science, including science that is absolutely
reprehensible: magic, necromancy, praiseworthy science: the science of worship,
science that is at a certain level praiseworthy in depth is reprehensible: naturalism
philosophy. 7hird, based on legal status, namely fardhu ain (religious science) and
fardu kifayah (medicine, politics, agriculture).

Child Education
According to Al Ghazali, the concept of child education can be traced mainly

in his work entitled Ayyuhal Walad and Riyyadlat al Nafs, the book focusing on
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school-age children to adolescents. The method of educating children is very
important because children are a mandate for their parents, and therefore,
parents are responsible for their children's education. If children are familiarized
with good things and taught in a good way, they will grow in goodness and gain
happiness in this world and in the hereafter. Meanwhile, parents and teachers will
get their share of rewards in the hereafter (Suyadi et al., 2022). Al Ghazali, in
making happiness the main goal for morals and in his interpretation of the
definition of happiness, has been followed by Islamic scholars who have touched
on moral issues in studies and discussions after al Gazali until now (Langgulung,
1979).

Al Ghazali emphasizes moral education so that children have good morals. So
parents instil courage, patience, humility, honouring relatives, respecting elders,
speaking politely, being a good listener, obeying parents, and respecting teachers.
Preventing the child from sleeping during the day because it leads to slothfulness,
the child should be accustomed to the simplicity of bed, clothing and food. He
should also be discouraged from bragging to his friends about his parents' wealth
or what he eats or wears. The child must be familiarized with simplicity, respect
for others, and gentle speech.

Broadly speaking, Al Ghazali's thoughts on what is summarized in the book
Ayyuhal Walad include (1) advice on worship, (2) not making knowledge an

enemy, (3) harmonizing words with actions, and (4) being close to Allah.

The Essence of Education in the Contemporary Era

1. Muhammaed Arkoun

Arkoun was born on February 1, 1928, in Taourirt-Mimoun, Kabilia, East of
Algiers, Algeria. Arkoun was born into a modest family and came from the lower
levels of society. He is a Berber, called Berber, because Kabilia is a mountainous
region populated by Berbers; this village is on the periphery of Algeria's dominant
culture and politics, which is far from the centre of the Arab and Islamic world
(Hajriana, 2018).
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The Basis of Arkoun's Educational Thought

Arkoun builds his thinking that seeks to overcome the problems of deception,
myth, ideologization, and sacralization in Islamic religious teachings and then
actualizes these thoughts by referring to the social sciences, language, and
philosophy, namely 20th-century French philosophy (Hidayat, 2019). The central
point of Arkoun's thought lies in the keyword epistemological criticism. The
understanding and meaning of epistemological criticism is aimed at the "scientific"
building of various religious sciences as a whole. Arkoun's thinking is a
combination of the Western world (he understands the ins and outs of the West
very well) and the Islamic world, or it can be called the Islamization of Western
knowledge, namely a certain combination of different ways of thinking. The effort
to combine the two elements, the noblest element in Islamic thought (Islamic
reason) and the most valuable element in modern Western thought (modern
reason), became the ideal behind all his activities and works, namely a certain
combination of different ways of thinking (Imronudin & Muhammad, 2023).

Arkoun's methodology and approach have been influenced by two existing
traditions of thought: the tradition of ancient Middle Eastern cultural thought that
has a special place in Greek thought and the tradition of monotheism thought
(brought) by the prophets. Thus, Arkoun argues that he is a user of historical-
critical methodology that tries to respond to his modern curiosity because this
methodology is considered to be able to explore the study of mystical knowledge
that is not only limited by the old mentality. Thus, according to Arkoun, at this
time, the main intellectual endeavour that must be widely presented in thinking
about Islam and other religions is how to evaluate the characteristics of historical
and mystical systems of knowledge with a new epistemological perspective.

In particular, Arkoun's thought does not directly discuss Islamic education.
Arkoun's thoughts are more relevant to the study of Islamic Studies, the study of
the Qur'an and Tafsir. However, his thoughts can be drawn as a red thread in the
form of relevance to the concept of Islamic education.

Based on Arkoun's thoughts above (Rasyid & Djafar, 2019), in his article

analyzing spiritual education in Arkoun's thought, concluded that (1) the purpose
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of Islamic education must include divine, physical and intellectual aspects,
freedom, mental, moral, professional and working aspects in realizing cultured and
civilized humans, and if necessary forming or influencing culture and civilization,
dynamic and creative and life; (2) Islamic education that wants to instil spirituality
must be carried out continuously; and (3) Islamic education must instil divine
values and freedom that is humanist (Oktaviana, 2021).

So that the relevance of Arkoun's thoughts related to the modernization of
Islamic thought can be drawn, namely the importance of integrating modern
elements in the development of the concept and practice of Islamic education in
Indonesia, reflecting on the progress of education in Western countries, especially
their ability to find new theories/concepts that are useful in the development of
science and technology, of course the practice of Islamic education must think
about the reorientation of Islamic education, namely the output of Islamic
education which is not only experts in the field of religion but has skills in various
other fields of life so as to be able to play a role in all aspects of life, and Islamic
education must be carried out continuously by instilling Divine values and
humanist values.

2. Amin Abdullah

M. Amin Abdullah was born in Margomulyo, Tayu, Pati, Central Java, July 28,
1953. He completed the Kullivat Al-Muallimin Al-Islamiyyah (KMI), Pesantren
Gontor Ponorogo in 1972 and the Bachelor Program (Bakalaureat) at the
Darussalam Institute of Education (IPD) in 1977 at the same pesantren. He
completed his Bachelor's Program at the Faculty of Ushuluddin, Department of
Comparative Religion, IAIN Sunan Kalijaga Yogyakarta 1982. With the sponsorship
of the Ministry of Religious Affairs and the Government of the Republic of Turkey,
starting in 1985, he took the Ph.D. Program in Islamic Philosophy, at the
Department of Philosophy, Faculty of Art and Sciences, Middle East Technical
University (METU), Ankara, Turkey (1990). He attended the Post-Doctoral Program
at McGill University, Canada (1997-1998) (Musliadi, 2014).
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M. Amin Abdullah’s Rationale

M. Amin Abdullah offers a paradigm of scientific integration-interconnection.
In addition to trying to eliminate the dichotomy of science and religion (especially
the Islamic science dichotomy), the scientific project he initiated also seeks to
"bring back" various disciplines so that there is dialogue, greetings,
interconnection, and mutual need between them.

Historically-philosophically, M. Amin Abdullah offers a concept of the division
of Islamic science into three areas. First, the area of practice of belief and
understanding of revelation has been interpreted in such a way by scholars,
community role models and experts in their fields and by members of the
community in general. This area of practice is generally without scientific
theoretical clarification and clarification. What is important here is practice. At this
level, the difference between religion and tradition, religion and culture, and
between beliefs and habits of mind is difficult to separate. Second, scientific
theories are designed, stematized and methodologized by scientists, experts, and
scholars according to their respective fields of study. What is called ulum al-tafsir,
ulum al-hadith, Islamic Thought (kalam, philosophy and tasawwuf), law and social
institutions (figh), history and Islamic civilization, Islamic thought, and Islamic
preaching are in this area.

Third, is a critical review, more popularly called meta discourse, of the
history of the development of the ups and downs of theories compiled by
scientists and scholars in the second tier. More so if theories in certain disciplines,
ulum al-Quran, are dialogued with theories that commonly apply in other areas,
ulum al-hadith, the history of Islamic civilization and so on. The theory that applies
to the area of kalam is dialogued with the theory that applies to the area of
Sufism, and so on (Diu, 2018).

Normatively theologically, M. Amin Abdullah himself developed the
epistemology of integration-interconnection based on the Qur'anic science because
the Qur'an does not distinguish between religious sciences (Islam) and general
sciences (science-technology and social humanities). Religious sciences (Islam)

and general sciences (science-technology and social humanities) cannot be
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separated from each other (Yulanda, 2020). M. Amin Abdullah said that any
scientific building, whether religious science (including Islam and other religions),
social-humanities science, or natural sciences, cannot stand alone. When certain
sciences claim to be able to stand alone, feel that they can solve problems
independently, and do not need help and contributions from other sciences, this
self-sufficiency will sooner or later turn into narrowmindedness, not to mention
the fanaticism of scientific disciplinary particularities (Waston, 2016).

The integration-interconnection paradigm is an effort to reunite the Islamic
sciences with the general sciences (modern sciences) to achieve an integrative
and interconnective unity of science. This process is expected to be a solution to
the various crises that have hit humans and nature lately as a result of the
indifference of one science to another that has been happening so far. To
comprehensively understand the concept of scientific integration-interconnection,
M. Amin Abdullah then introduces the scientific paradigm of a

theoanthropocentric-integralistic spider web.

Figure 1. Scientific spider webs
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Through the image of the scientific spider web, M. Amin Abdullah also
criticizes that the radius of scholarly activity at criticizes that the radius of scientific
activity at Islamic Religious Universities (PTAI) in Indonesia is only focused on the
first ring and the second ring (Kalam, Philosophy, Sufism, Hadith, Tarikh, Figh,
Tafsir, Lughah). Even then, according to this doctorate from Ankara University, it
is only limited to the classical humanities approach. PTAI, in general, has not been
able to enter the discussion of social sciences and contemporary humanities as
illustrated in the second circle path (anthropology, sociology, psychology,
philosophy and the various theories and approaches it offers). As a result, there is
an unbridgeable gap in scientific knowledge between the classical sciences and
the new Islamic sciences that have utilized the analysis of the social sciences and
humanities, even the natural sciences. Moreover, contemporary postmodern
social, political, economic, religious, military, gender, ecological, and social
sciences-humanities issues, as depicted in the third ring, are almost untouched by
this country's social sciences and Islamic studies (Abdullah, 2003).

3. Fazlur Rahman

Fazlur Rahman was born in the Hazarah area (in British India), which is now
included in Pakistan, on September 21, 1919. Now in Pakistan, September 21,
1919. His father, Maulana Sahab al Dinadlah, was a famous scholar who
graduated from Douband. His father paid attention to Rahman in reciting and
memorising the Qur'an, so that at the age of 10 years, Rahman memorized the
whole Qur'an.

Basic Education Thought of Fazlur Rahman

Education, according to Fazlur Rahman, includes two major notions, namely:
(1) education in a practical sense, namely education carried out in the Islamic
world, as implemented in Pakistan, Egypt, Sudan, Saudi, Iran, Turkey, Morocco
and so on, ranging from primary education to higher education. In the Indonesian
context, it includes education in Islamic boarding schools, madrasah (starting from
the /btigaiyah level up to aliyah), and Islamic colleges. It can even include Islamic
religious education in schools ranging from elementary to advanced levels, as well

as Islamic religious education in public universities. (2) Islamic education in the
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sense of Islamic intellectualism, as organized in universities. In addition, according
to Rahman, Islamic education can also be understood as a process to produce
integrative humans, in whom traits such as critical, creative, dynamic, innovative,
progressive, fair, honest, and so on are collected.

Through his study of various classical literature, Fazlur Rahman introduced
his ideas and thoughts on educational reform. For him, Islamic education can be
renewed by accepting modern secular education and then trying to enter it with
Islamic concepts. According to him, this effort to renew Islamic education can be
achieved by (1) raising the ideology of Muslims about the importance of learning
and developing knowledge and (2) trying to erode the dualism of the Muslim
education system. On the one hand, there is traditional (religious) education; on
the other, there is modern (secular) education. Therefore, there needs to be an
effort to integrate the two, realizing how important language is in education and
as a tool to express original opinions. In fact, he asserted that Muslims are a
society without language; (3) renewal in the field of Islamic education methods,
namely moving from the method of repeating (parroting) and memorizing lessons
to the method of understanding and analyzing.

The Purpose of Education

The purpose of education, presented by Fazlur Rahman, is to develop human
beings in such a way that all the knowledge they acquire will become organs in
the whole creative person, which allows humans to utilize natural resources for
the good of mankind and to create justice, will and world order (Seehawer &
Breidlid, 2021). According to Rahman, the purpose of Islamic education has been
more likely to be oriented towards the afterlife alone and is defensive; he said:
"The existing strategy of Islamic education is not really directed towards positive
goals, but more likely to be defensive, namely to save the minds of Muslims from
pollution or damage caused by the impact of western ideas that come through
scientific disciplines, especially ideas that will lay the standards of Islamic
morality".

Fazlur Rahman also emphasizes the moral aspect; he says that the first

responsibility of education is to instil moral values in their students' minds. Islamic
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education is based on Islamic ideology. Therefore, in essence, Islamic education
cannot leave its involvement in the perception of right and wrong. In this regard,
Fazlur Rahman points out that verses often discuss the pair between al-dun-ya
and al-akhirah in the Quran. Al-dun-ya means lower value, the material side of
life, little results and unsatisfactory. While al-akhirah shows the opposite side, the
higher value is the goal, not the lower one. In addition, the Qur'an also tells us to
study the events that occur to ourselves, the universe and the history of mankind
on earth carefully and deeply and take lessons from them in order to use their
knowledge appropriately and not follow people who do damage. Therefore, the
purpose of education is to save people starting from themselves by themselves
(Ikhwan, 2021);(Saada, 2023).

KESIMPULAN

The nature of education in the view of classical era experts, who in this study
are represented by Ibn Miskawaih, Al-Qabisi, and Al-Ghazali, that education in
their view is that education must have a goal based on the formation of morals to
get closer to Allah. In addition, it is necessary to develop pragmatic abilities to
help them make a living. The common thread of the views of the classical era
experts is actually the balance in human education to become a complete human
being both physically and ukhrawi, emphasizing the formation of good morals as a
provision to get closer to Allah.

In this case, the contemporary era of education experts represented by the
views of Mohammed Arkoun, M. Amin Abdullah, and Fazlur Rahman see more of
the dichotomy of general education (western) with Islamic education. They
consider that education should be a whole that cannot be separated, so there is
the concept of a bridge of knowledge that connects Western science and Islamic
science, like M. Amin Abdullah, who introduced the spider web scientific paradigm
with an integration-interconnection paradigm. The idea and renewal of education,
the renewal of Islamic education, can be done by accepting modern secular
education and then trying to enter it with Islamic concepts. Fazlur Rahman

initiated this concept to break the stagnation of Islamic education development.
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